
Grade 1 Planning: From Data to Instruction



Tonight’s Agenda

01.  Using Diagnostic and Universal Screening Data   

         to Inform Instruction

02.  Structuring the Language Block

03.  Instructional Routines and Connected Practice

04.   Progress Monitoring



Using Diagnostic and 
Universal Screening Data 
to Inform Instruction01.
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Assessment for Learning



Timing the Assessments

• Get to know your students
• Begin testing when you’re ready to 

make responsive changes to your 
instruction

• Spend time building instructional 
routines that will support their 
learning

• Layer the assessments as you 
require the data
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Using a Diagnostic to Determine a 
Starting Point

● Start with the alphabet regardless
● Check on their ability to accomplish skills 

listed in the SK/1 column of Appendix A of the 
curriculum 
○ identifying and isolating phonemes
○ orally blending and segmenting 

phonemes into words
○ uppercase and lowercase naming and 

formation
○ reading and spelling short words with 

consonants, short vowels, some digraphs
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Using a Diagnostic to Determine a 
Starting Point Continued
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Forming my First Groups
● Short Vowels 

● Missing Alphabet Sounds

● Not reading VC, CV or CVC

● Building fluency within CVC

● Building fluency beyond CVC

● Approaching end of year/end of scope

1st PRIORITY
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What If the Diagnostic is More 
Concerning?

● only 50% of class has ALL their letter sounds
● 4 students know less than 50% of their sounds
● most commonly missed p, i, n, o, u, g, e, w, j, y, qu, v



Choosing and Using a Scope and 
Sequence

• There is not one single scope and 
sequence that should be followed 
over another

• Select a sequence that goes from 
simple to complex and teaches 
high-frequency spellings before 
low-frequency spellings
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Developing a Long Range 
Plan for Strand B2
● aim for at least 2 concepts a week
● progress monitor along the way
● interleave the concepts, intentionally coming 

back to previously taught concepts



Universal Screening: Acadience
● Letter Naming Fluency
● Phoneme Segmentation Fluency
● Nonsense Word Fluency  

● Letter Naming Fluency
● Phoneme Segmentation Fluency
● Nonsense Word Fluency  
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Universal Screening: Acadience
● Letter Naming Fluency
● Phoneme Segmentation Fluency
● Nonsense Word Fluency  

● Letter Naming Fluency
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Universal Screening: Acadience
● Letter Naming Fluency
● Phoneme Segmentation Fluency
● Nonsense Word Fluency  

● Letter Naming Fluency
● Phoneme Segmentation Fluency
● Nonsense Word Fluency  
● Oral Reading Fluency (Middle/End)

(WWR 1→8)



Acadience Benchmarks

Well Below - Likely to need 
intensive support

Below - Likely to need 
strategic support

At or Above - Likely to need 
core support 
(evidence based Tier 1)



Acadience Results
● Phoneme Segmentation Fluency



Acadience Results
● Nonsense Word Fluency - Correct Letter 

Sounds



Acadience Results
● Nonsense Word Fluency - Correct Letter 

Sounds



Acadience Results
● Nonsense Word Fluency - Whole Words 

Read



Acadience Results
● Nonsense Word Fluency - Whole Words 

Read



Turning Results Into Action

Priority 
Groups

Support During 
Connected 

Practice
and Soft Entry

Support 
During Soft 
Entry and 

Boost Tier 1

decoding 
and 
encoding 
CVC and 
digraphsD

IA
G

N
O

ST
IC Segmenting 

longer 
words
Whole Word 
Reading

SC
REEN

ER



Acadience Results - Concerning Data

Phoneme Segmentation Fluency 
- increase the intensity and frequency of 

practice
- build it into activities throughout the day
- continue to practice with AND without 

letters



Acadience Results - Concerning Data
Nonsense Word Fluency - Correct Letter Sounds
- increase automaticity with letter sounds 

through engaging games and activities in 
whole group

- increase the frequency of these activities
- use your connected practice to support 

building fluency 



Acadience Results - Concerning Data
Nonsense Word Fluency - Whole Word Reading
- continue to build fluency with letter sounds
- include activities where they are encouraged 

to say the sounds in their head rather than out 
loud

- “If this says… then this says…” to see patterns 
with concepts that have been explicitly taught 



Decision Tree



Structuring the Language 
Block02.
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Structuring the “Block” - My Context

4 students working beyond the Grade 1 scope and 
sequence

11 students AT grade level and able to work 
independently (reading CVC, digraphs and blends)

4 students AT grade level but require support to 
stay there (reading CVC, digraphs and blends)

3 students Slightly BELOW grade level requiring 
intensive support to improve
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Elements to Include in the “Block”
● Foundations of Language (Strand B)

○ Oral Language
○ B2: phonemic awareness, alphabetic 

knowledge, GPC, word-level reading and 
spelling, morphology, vocabulary, fluency

○ B3: syntax and sentence structure, 
grammar, capitalization and punctuation

● Strand C - Understanding and Responding to 
Text

● Strand D - Expressing Ideas and Creating 
Texts
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My Block

20 mins Soft Entry and Targeted Intervention

10 mins Calendar, Star Student, Oral Language

20 mins B2: Explicit, Systematic Instruction

20 mins B2: Connected Practice

20 mins Snack/Break/Read Aloud - Novel/Chapter Book

30 mins B3 and D - Writing

30 mins C: Understanding and Responding to Texts
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My Block

20 mins - Soft Entry and Targeted Support

- students enter classroom, put away their belongings and then 
self-select an activity between socializing, drawing, reading, 
building with small toys

- students are pulled one-on-one for intensive support in 
phonics fluency, high-frequency words, phonemic awareness

10 mins - Morning routine: Calendar, Star Student, Oral Language 

- efficient calendar routine
- star student 
- oral language prompt
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My Block
20 mins - Explicit Instruction in Phonics, PA, and Morphology

- New concept/review of concept (using scope and sequence)
- three part routine
- engaging games and activities using the concept 

-decoding, encoding, HFW
-multisyllabic words
-fluency practice

- read and spell sounds, words and sentences
- whole group practice of concept Monday Tuesday Wednesday Thursday Friday

Three Part 
Routine

Vowel 
Intensive

Three Part 
Routine

Vowel 
Intensive

Three Part 
Routine

New Concept HFW Words & 
Morphology

Review New 
Concept

HFW Words & 
Morphology

Assessment 
of 

New Concept
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My Block
20 mins - Connected Practice

- Independently practicing skills directly related to what they 
just learned OR their instructional level

- Decoding practice
- Encoding practice
- Sentence building practice
- Comprehension (proficient group)

- Working toward partner reading as a practice skill
- Ready for Reading - reading decodable to teacher

20 mins - Snack, Brain Break and Novel Reading

- students are eating snack while I am reading from our novel 
study

- provides time to work on understanding longer texts
- adult modelling of comprehension skills
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My Block
30 mins - B3 and Strand D - Expressing Ideas and Creating Text

- Explicit instruction:
- syntax and sentence structure
- grammar
- capitalization and punctuation
- writing form

- Developing ideas and organizing content, creating texts, publishing, 
presenting, reflecting etc. 

30 mins - Strand C - Understanding and Responding to Text

- Interactive read-alouds
- Explicit vocabulary instruction 
- Explicit instruction

- text forms and features
- elements of texts
- point of view
- comprehension strategies and critical thinking
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My Cycle
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Structuring the “Block”

B2 & 
Connected 
Practice / 
Intensive 
Support

B3 & 
D: Creating 

Texts

C: 
Understanding 

and 
Responding to 

Text 

Linked with Social Studies 
and Science



Instructional Routines and 
Connected Practice03.



Instructional Routines

Three Part Routine
- Visual: students see a sound and say the 

sound
- Auditory: students hear a sound and write 

the corresponding sound on a white 
board

- Blending: Students see the sound in a CVC 
order and blend from left to right, 
changing one sound at a time



Instructional Routines
Soft Entry Intervention
- Pull kids individually or in groups of 2
- Work on the Three Part Routine
- Word Chaining with blending board
- Sound segmentation with visuals

Intervention changes as skills become 
proficient.
Using soft entry for intervention provides 
students who NEED extra support with 1:1 time 
with the teacher at no cost to other students.



Instructional Routines

http://www.youtube.com/watch?v=sSJ_XncFy7c
http://www.youtube.com/watch?v=auDrmNEdoug


Instructional Routines
Encoding Practice
Word Chaining - targets phonemic 
awareness and grapheme-phoneme 
correspondence at the same time

http://www.youtube.com/watch?v=ebi1KW1KDdY


Instructional Routines
Encoding Practice
Word Chaining - Mingle - gets kids moving 
around the classroom.

http://www.youtube.com/watch?v=a0LJWdZ954w


Instructional Routines
Multisyllabic Word Practice
● learning syllable types
● learning to recognize explicitly taught 

morphemes



Instructional Routines
Fluency Practice - Scooping
● visually demonstrating scooped phrases to 

mimic natural reading cadence



Instructional Routines
Ready for Reading
- Students have a decodable book in their 

folders
- They read the decodable book to 

themselves or a partner until they feel 
comfortable enough to read it to Mrs. 
Smith.

- They put their name on the “Ready” list
- I call them over throughout the day when 

there are small pockets of time and listen 
to them read and track their progress.

- Then they select a new book.



Instructional Routines
Ready for Reading



Instructional Routines
Ready for Reading



Connected Practice
Monday Tuesday Wednesday Thursday Friday

Decode and 
Match

Ready for 
Reading

Decoding 
Bin

High 
Frequency 
Words
- Spin, Say, 

Write
- Bingo
- Fluency 

Grid

Morphology

Encoding 
from image

Ready for 
Reading

Encoding 
Bin

High 
Frequency 
Words
- Spin, Say, 

Write
- Bingo
- Fluency 

Grid

Morphology

Decodable 
text from 
scope and 
sequence

Ready for 
Reading

Free Choice

Support with whole group activity and pull priority students as needed. 
Who gets supports depends on who NEEDS support. 
Mondays I tend to repeat the new concept.
This will start to vary as my core group starts to split up. 



Progress Monitoring04.



Progress Monitoring - Daily Pen Review
● informal progress monitoring where 

we test:
○ alphabet writing fluency
○ oral dictation using concepts 

from S&S to write:
■ sounds
■ words
■ sentences



Progress Monitoring - Daily Pen Review

Week 1 Week 10

Week 1 Week 10

Week 1

Week 10



Progress Monitoring - Universal Screener

● Use the progress monitoring that comes 
with your Board’s screener 

● Screen any child not meeting the 
benchmark

● Frequency depends on how far from the 
benchmark they are 

● Make appropriate changes to your 
instruction and intervention
○ frequency, duration, population, 

instructional approaches



Progress Monitoring - Acadience



Progress Monitoring - Acadience



Acadience Results
● Phoneme Segmentation Fluency



Acadience Results
● Nonsense Word Fluency - Correct Letter 

Sounds



Acadience Results
● Nonsense Word Fluency - Whole Words 

Read
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My Initial Groups
4 students working beyond 
the Grade 1 scope and 
sequence

11 students AT grade level 
(CVC, digraphs and 
blends) but not Magic E

4 students AT grade level 
(reading CVC, digraphs 
and blends) with support

3 students reading (CVC, 
digraphs and blends) with 
intensive support

4 students working beyond 
the Grade 1 scope and 
sequence

5 students reading Magic E 
with complete proficiency

11 students reading Magic E 
with developing fluency 
with minimal support

1 student still developing 
fluency with CVC, digraphs 
and blends* with support
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To Sum It Up
● Screening and diagnostic data can 

be used to determine instructional 
starting points within the new 
curriculum

● Whole group instruction should 
meet the needs of the majority of 
the students in the class

● Progress monitoring can be used to 
ensure instruction is working 


